
Summative Assessment: Creating a
Toolbox for Racial Justice

Overview

About This Assessment
In the final assessment, students will apply the lessons they’ve learned from Emmett Till’s
story to create a Toolbox for Racial Justice. Students will also be required to complete a
writing assignment that explains their tools, how the tools may be used, and how the tools
connect to some of the topics addressed in the unit.

What’s Included

This lesson uses the following texts and materials. Access materials in this Google Folder.
● Handout: Building a Toolbox for Racial Justice

Preparing to Teach

A Note to Teachers
1. Setting Aside Additional Time to Complete the Project

While the activities listed below are designed to introduce the toolbox project,
students will likely need additional time either in or outside of class to finish
the project. We encourage teachers to set further guidelines and deadlines for this
project that meet the needs of their students. Consider designating a space in your
classroom or school to display students’ completed toolboxes.

2. Using the Toolbox as an Assessment Tool
There are many ways to incorporate toolboxes in the classroom, depending on
your goals and the time available. Students can “build” virtual toolboxes or can
actually construct three-dimensional toolboxes that can be shared in a gallery walk
or presented at a student exhibition. Toolbox projects can be based on content
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covered in class and/or additional research. Toolboxes also provide a stepping stone
to an essay or a class discussion. When students are asked to explain, using
evidence, how particular tools can help achieve specific goals, toolbox projects
provide an effective way to evaluate student learning at the end of a Facing History
unit or course.

3. Scaffolding for Project-based Learning
Depending on your students’ experience with project-based learning, you may need
to create additional scaffolding to help them brainstorm their list of tools, think
about how to represent them in their toolboxes, and manage their time. It is always
helpful when the teacher provides a model for part of the project to help students
visualize abstract concepts. For example, you might create an artifact that
represents one of the tools in your toolbox and do a “think aloud” to help students
understand your process in coming up with it. Teachers can scaffold this assignment
by giving students the option of working with a partner. Such scaffolding is
especially helpful for students who are English Learners or who have disabilities, but
these steps can also be used to shorten the time it takes to complete the project
and provide extra support to all students.

Assessment

Activities
1. Introduce the Toolbox Metaphor

Tell students that they will be working on a project that will support them as they
choose how they wish to participate in improving and strengthening their
community. Begin by brainstorming the purpose of a toolbox and the items that are
typically found inside. After students consider how toolboxes are used to build and
fix physical structures, ask them to imagine a figurative toolbox that includes tools
that can be used to build and fix our communities—school, local, national, and
global.

2. Define the Focus of the Toolbox
Pass out the Building a Toolbox for Racial Justice handout. Read the instructions
for the project as a whole group and answer any clarifying questions. Then give
students the rest of class to work individually or in small groups on their projects.
Consider providing additional class time or assigning the project for homework so
students have time to complete it as thoughtfully as possible.
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3. Identify Tools
Before giving students independent work time to complete the project, you may
want to start out with a reflection as they consider the tools needed to enact
change. For example, you might ask students to write a reflection in their journals in
response to these questions:

● What “tools”—values, habits of mind, knowledge—do you feel you need in
order to participate in the communities around you or address the issues
that concern you?

● In what ways do you feel prepared to participate in the communities around
you? In what ways do you feel unprepared to participate?

Extension Activity
1. Share Toolboxes

Students can learn a great deal from seeing each other’s toolboxes. Once students
have finished their project, you might have them pair up to discuss their choices
with a partner. Or students could showcase their toolboxes to the whole class or
school community as a gallery walk, student exhibition, or oral presentations. If time
is limited, you may ask each student to share one tool from their toolbox with the
class. Have students take notes as their classmates share in order to help them
remember the variety of tools the class has created.

After viewing each other’s toolboxes and/or listening to student presentations,
provide time for students to reflect in their journals, and then hold a class
discussion. Sample reflection and/or discussion questions include the following:

● What tools are the most popular? Why might that be the case?
● Which tools seem most accessible? To whom? Who might not have access to

these tools? Why?
● Which tools seem out of your reach at the moment, and what could be done

to gain access to them?
● Were there any “tools” that you would like to add to your toolbox? If so, what

were they and why do you need to add them to your toolbox?
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